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Who are we?

Gifted specialist?
Elementary classroom teacher?
Middle school teacher?
High school teacher?
Administrator?
Parent?
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mean to
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Why
might a
student
not be
acting
gifted?




;cess; they are more likely to
;' ment self-regulatory b
apply appropriate strategies for
cess. -

[}



Achievement Orientation Model
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Each of the four elements of the model (Meaningfulness, Self-Efficacy, Environmental Perception, and Self-Regulation) is usually present in U c D N N
individuals who achieve at a level commensurate with their abilities. Some of these factors may be stronger than others, but overall, achievement-

oriented individuals display a combination of all four traits. Remediation can be based on diagnosing which element or elements are deficit and

addressing them. Two individuals might have very different remediation programs based on their achievement-orientation profiles. MR e e NS Sut=



Confidence: | am capable!

Perceived

Support Interest: It’s important

@." to me!
Trust: | have what | need

Emgagement
L ”
seif.  and feel supported!

Meaningful )
Task Efficacy

Engage: | am ready to
do it!
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What are
students told
about their
giftedness?




...........

“That’s
dumb...”




Help
students
feel
confident in

their ability
, to learn and
Confidence grow




The Catch-22 of nurturing
confidence...
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Teacher Rating of Students

QY O e 6s | Ability oY ' pe s | Effort
Student Self-Rating _,_ .
Quality of Quality of Effort

Work RE=52 Ability  work

Students Don’t See the Relationship Between Effort and Quality Work

Siegle, D., & Reis, S. M. (1998). Gender differences in teacher and student perceptions of gifted students' ability. Gifted Child Quarterly, 42, 39-48.
doi:10.1177/001698629804200105



In gifted education, we have a difficulty
balancing act recognizing...

effort
ability




IF YOU NEED TO
WORK HARD IT
MEANS YOU ARE
NOT SMART



WORKING HARD
MAKES YOU
SMART
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For children who are

identified as gifted Mile
1EVCE:-BfIXxed mindsetsh

every challenging task is a

test of their giftedness}
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Confidence

Group Talk:

What has
worked for
you to
Increase
student
confidence?



Help
students
explore their
Interests
and find
meaning Iin
tasks




Relationship Between Perceived 1 evel of Talent and Belief in an Entity Theory of Intelligence, the Importance of Natural Ability

in High Performance 1 evels, the Important of Personal Effort in High Performance 1 evels, and Interest in Each of 15 Talent
Areas

Talent Area Entity Belief Role of Ability Role of Effort

Musical Skills -0.093 0.019 0.36%*
Art Skills -0.123 -0.053 0.16
Mathematical Skills 0.027 0.263** 0.059
Athletic Skills 0.003 0.124 0.116
Writing Skills 0.082 0.259%* 0.064
Spelling Skills -0.052 0.162 0.089
Dance Skills 0.008 0.109 0.18*
Inter-Personal Skills -0.191* 0.15 0.11
Logical/Reasoning Skills -0.052 0.26%* -0.069
Visual /Spatial Skills -0.126 0.137 0.086
Language Acquisition Skills -0.029 0.063 0.095
Verbal Skills -0.034 0.237** 0.066
Leadership Skills -0.185% 0.186* 0.213*
Science Skills -0.072 0.064 0.05

Ovwerall Academic Skills -0.002 0.093 0.038




Never
underestimate the
power of student
interest in making
learning meaningful




A Reading
A Math
A Science
D Spelling
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10 PRINT “ENTER A WORD”:

20 INPUT A$

25 B =LEN (A$)

30 PRINT “THE LENGTH OF “; A$; “ 1S “: B

32.D=B/2
33 IF D <> INT(D) THEN D=INT(D + .5)
36 C$=MID$(A$,D)

40 PRINT “THE MIDDLE LETTER OF “; AS ; “
IS “ C$




Talent Scout

searching for points of promise
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I'M SORRY, ALBERT, BUT YOU
KNEW ABOUT THE NO-PASS,
NO PLAY RULE..YOU FLUNKED
SHOP..SO, NO PHYSICS CLUB!
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What
makes
learning
meaningful?




Make learning meaningful.

Zone of Proximal
Development



Generally speaking, gifted
students enjoy learning and
do not want to be bored in

school. They often equate
lack of challenge with
boredom.

(Gallagher, Harradine, & Coleman, 1997)




Pre-assess



Make learning meaningful.

- a= Zone of Proximal
Bloom’s Findings on

Talent Development Development
*Teach them to love the Staged
field
*Develop their skills and
discipline

*Help them to make a
unique contribution

Benjarmin J! Bloor







Make learning meaningful.

Zone of Proximal
Development

Staged

Authentic




My wife and | bring
up STEP monthly as
we raise our two
boys. Thank you for
exposing us to some
invaluable
experiences at such a
young age. | still can't
believe | was set free
in a darkroom in
elementary school!
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Make learning meaningful.

Zone of Proximal
Development

Staged
Authentic

Stimulating




Academic Challenge

“ don’t want to be
academically challenged...




Academic Challenge
quest for mastery

Intellectual Stimulation

search for meaning




What is the _ =
relationship -
between

academic

challenge and ’//@Q \
intellectual Q“//
stimulation? N




ecause
content is
academically
challenging
does not
guarantee that
students will
find it
intellectually
stimulating.




ecause
content is
academically
challenging
does not
guarantee that
students will
find it
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stimulating.

Too little academic challenge, too little
intellectual stimulation produces
students.
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ecause
content is
academically
challenging
does not
guarantee that
students will
find it
intellectually
stimulating.

Too I3 little
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Too much academic challenge with
adequate intellectual stimulation produces
students.
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ecause
content is
academically
challenging
does not
guarantee that
students will
find it
intellectually Optimal challenge combined with

stimulating. intellectual stimulation produces students
in a state of “ 7,




Too little academic challenge, too little

intellectual stimulation produces
students.

Too much academic challenge, too little
intellectual stimulation produces *
” students.

Too much academic challenge with

adequate intellectual stimulation produces
students.

Optimal challenge combined with

intellectual stimulation produces students
in a state of “ .




Is what I am
asking
students to do
sufficiently
challenging
AND
intellectually
stimulating?

If not, how
can I make it?

Too little academic challenge, too little
intellectual stimulation produces
students.

Too much academic challenge, too little
intellectual stimulation produces *
” students.

Too much academic challenge with
adequate intellectual stimulation produces
students.

Optimal challenge combined with
intellectual stimulation produces students
in a state of .






The Enrichment Triad Model



4.4%

SEVENTH GRADE

23.9%

FIFTH GRADE




Is your school interested in
doing acceleration better?

NCRGE is seeking schools serving
grades 2-5 interested in FREE
PROFESSIONAL LEARNING
OPPORTUNITIES and assistance
in making acceleration decisions.







Three Legs of Talent
Development

Increased
Depth and
Complexity in
Instruction

Whole-grade and
Subject-specific
Acceleration

Authentic Learning Opportunities for
Students Based on Student Interest Graphic from dreamstime.com



anointing
the gifted

label
unfairly

Image from https://www.applek.com/blog/proverb/elephant-in-the-room



failing to
adequately
service

Image from https://www.applek.com/blog/proverb/elephant-in-the-room



Label students as gifted

Develop students’ gifts

It is the servicing of the gifts and
talents that makes the difference
in children’s lives and and the
benefits they bring to society.



' What
gifted

high

school

B students
seek

*control
*choices
*challenge
*complexit
‘caring

(Kanevsky & Keighley, 2003).
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Unfortunately

choice

is absent or limited during most
of the school day for many
students




Enrichment|Clusters |
Type llis



Group Talk:

How have
you been
able to
Incorporate
student
Interest interests?




Help
student
trust
faking
risks?




What
keeps
students
from

taking
risks?




Mistakes
are the
portals of
discovery

- James Joyce




HOW MUCH OF A PERFECTIONIST ARE YOU?

How much of a perfectionist are you? This exercise can help you find out. Read each statement, then rate
each one according to whether you strongly agree (+2), agree somewhat (+1), can't decide (0), disagree
somewhat (-1), or strongly disagree (-2). Answer with your first thought to get the truest response.

1. I'm critical of people who don't live up to my expectations.

2. | get upset if | don't finish something | start.

3. | do things precisely down to the very last detail.

4. | argue about test scores | don't agree with, even when they won't affect
my final grade.

5. After | finish something | often feel dissatisfied.

6. | feel guilty when | don't achieve something | set out to do.

/. When a teacher hands back one of my papers, | look for mistakes
before looking for right answers or positive comments.

8. | compare my test scores with those of other good students in my class.

9. It's hard for me to laugh at my own mistakes.

10.1f | don't like the way I've done something, | start over and keep at it until
| get it right.



BEtWee n +15 d nd +20, You’re too Good to be True

Maybe you’re exaggerating your capabilities and skills. And maybe you’re used to exaggerating them because people have
always expected you to be perfect.

BEtween +10 d nd +14, You’re too Good for Your Own Good

You’re trying too hard—and it’s time to ask yourself why.

BEtween +5 d nd +9, You’re a Borderline Perfectionist

Certain events in your life may push you over the line into Full-Fledged Perfectionism, but you usually manage to roll with the
punches without going to extremes.

Betwee n +1 d nd +4, You’re a Healthy Pursuer of Excellence

You enjoy doing well, but you can turn your pursuit of excellence on and off at will (in other words, you drive it, not the

other way around).

Between 0 d nd '5, You’re Used to Hanging Loose

Maybe you’ve made a conscious effort to be less perfectionist, or maybe you were born knowing how to relax and take it easy.

BEtween '6 d nd '10, You’re a Little TOO Relaxed

You’re trying too hard—and it’s time to ask yourself why.

BEtWee n- 1 1 d nd '20, You’re Barely Breathing.

Maybe you’re exxaggerating your own coolness. Read through the statements again, you can’t be apathetic about everything.



GAMES

Numbers Game
*Focusing on the Future
*Telescopic Thinking
Pining Over the Past
Getting it Right

*All or Nothing

*Mood Swinging



Why People Sometimes

Become Perfectionists

eBirth Order

eMessages of the Media
eGenerational Inheritance
ePressure from School

and Peers

eSuperkid Syndrome
*MA > CA
eDysfunctional Family




What to Do When

Good Fnough Isn't
(r00d Enough

TIPS )
LETTING GO OF

To Reduce PERFECT

] | ¢ Help chuldron combut
Perfectionistn tendencies
24 Break free from gull,
obsession, low self-esteem,
pessimism, and rigidsty
24 Relicve the anxictics and
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Failed in business in 1831.
Defeated for Legislature in 1832.
Second failure in business in 1833.
Suffered nervous breakdown in 1836.
Defeated for Speaker in 1838.
Defeated for Elector in 1840.

Abraham Lincoln

started out as a Defeated for Congress in 1848.
captain at the

beginning of the Defeated for Vice President in 1856.
Blackhawk War; by ]

the end of the war, Defeated for Senate in 1858.

he had been

Elected President in 1860.

demoted to private.



"You miss 100% of the

shots
you don't
take.”

Wayne Gretzky




“If you want to
succeed, double your
failure rate.”

-Thomas J. Watson
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“Use what talents
you possess; the
woods would be
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except those that

sang best.”
-Henry Van Dyke




model



Provide opportunities to rework
assighments

Avoid placing too much emphasis on a single
task

Build in options for risk taking (e.g., best 3
out of 4)



D |

Take a second, a third, a fourth look...see
the uniqueness in each thing as well as the
commonality across all things

Fall in love with what you are doing
knowing there is value in everything and
everyone



The future
influences the
present as much
as the past.

Friedrich Wilhelm Nietzsche



Group Talk:

How do you
provide a
safe
environment
to take risks
and grow?




Help
students
embrace

challenges
and engage

CIT

Engagement



Discuss Options and Cause and
Effect Relationships

“Did we study the right
things?

What was on the test
that we didn’t study?”




Success Involves

1. Commitment to goals during
Goal-Setting

and
2. Effective planning and

enactment behaviors during
Goal-Striving



1. Imagine the positive
outcomes associated with
completing the goal

2. Name critical obstacles

3. Develop implementation

intentions (if -- then --) that result in

immediate, effortless unconscious actions to
overcome the obstacles



Share control
and
responsibility.




assion
rgency




“Passion is not a luxury, a frill,
or a quality possessed
by just a few teachers. It is

essential to all good teaching”
(Day, 2004, p. 11).



“We cannot expect our children to
become truly educated until we ensure
that teachers know not only how to
provide information but also how to
spark the joy of learning”

(Csikszentmihalyi et al., 1993, p. 195).









Group Talk:

How do
you get
students
engaged?

Engagement



Confidence: | am capable!

Perceived
Support

™\
Trust: | have what | need

Emgagement
L ”
seif.  and feel supported!

Meaningful )
Task Efficacy

Interest: It’s important
to me!

Engage: | am ready to
do it!
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\"f“ » Recognize students’ strengths and interest
 Provide authentic learning opportunities

» Help students develop a vision for their future

* Provide intellectual stimulation
 Build some choice and options into the
r school day
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“How'’s life?”



“Thanks for helping
me with my family
problems.”












“l am only one,
But still | am one.
| cannot do everything,
but still | can do something;
And because | cannot do everything

| will not refuse to do
the something
that | can do.”

- Edward E. Hale
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